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Abstract

In senior high school mathematics, the concept of space vector is abstract, so how to guide stu-
dents to learn the concept of space vector reasonably is very important. Because the theory of
APOS is the best in guiding concept teaching, and its effect on concept teaching is obvious, this pa-
per discusses the teaching design of space vector concept based on the theory of APOS, which ex-
pands and enriches the teaching research of space vector.
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Figure 1. Paragliding motion diagram
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Figure 2. Force analysis diagram of paraglider
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Figure 3. Two-dimensional vector diagram
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Figure 4. Three-dimensional vector diagram
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Figure 5. Example diagram
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Figure 6. Space vector mind map
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